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Abstract 
The phrase "education for all", which challenges again the issue of fairness and equal opportunities in education, is both a 
concept, a paradigm of modern pedagogy, reflecting its globalization and alternatives related to basic education and which 
values the differences between people, and a goal in science education, aimed at adapting school to diverse educational needs, 
to the learning and development features of each child. Providing basic education for all is a means of ensuring equal 
opportunities, of reducing social exclusion, of adapting to the requirements of socio-economic changes and active 
participation in shaping the future of Europe and the world. 
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1. New dimensions and mainstreams for education and learning during the third millennium  
The third millennium education projects aim at transforming traditional educational practices to practices 
based on new principles specific to the contemporary education and pedagogy: global education, lifelong 
learning, inclusive education, education for all, equal opportunities, partnership in education. In-depth learning, 
based on action and empowerment of the learner, vocational skills, integration of application knowledge 
structures, interactive teaching, inter-and transdisciplinary curriculum are just some concepts and ideas on which 
modern pedagogy has been based. These have been generated by switching European societies towards 
globalization and the knowledge society, by the need for synchronization between society and the development 
of education, by the new assessment results in the education systems, by the need of education integration and 
globalization. 
In a comprehensive book that examines and presents the results of recent assessments in education systems,       
V. Chis (2005) summarizes the following characteristics and future trends in education: focus on performance, 
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organization according to goals and results ; deep intense learning, special accent on the process of learning and 
on learning skills, learning problem solving, critical thinking, monitoring performance, success, design and 
management in school-
education centered on students / adults; rhythms and varied learning styles, personalized instructional and 
for all. 
The democratization of the society requires the democratization of education as a subsystem of the global 
social system in order to achieve a common line between the educational system and the contemporary and future 
requirements of the social system. Promoting lifelong education is one of the ways of making the contemporary 
educational systems become democratic. Besides this, there are also some other ways of achieving this (Stanciu, 
1999): democratization of education in quantitative terms: promoting access to a growing number of children and 
young people in various stages of education, broadening the educational offer; increasing the quality of the 
educated persons, to increase opportunities for academic and social success; decentralization of the decision 
making process and increasing local autonomy of schools; democratization of the teacher-student relationship; 
increasing the involvement of all stakeholders (students, parents, NGOs) in organizing, designing and carrying 
out the educational process; turning the students into the subjects of the educational action through involvement, 
methodology and making them responsible; adopting appropriate measures to support socially, intellectually or 
physically disadvantaged persons (alternative schools: Freinet, Montessori, Waldorf, Decroly that allow 
individualized training, skills and an appropriate pace to each student).  
Inside a contemporary socio-economical context, humanity considers education as invaluable and 
fundamental instrument for further training of all individuals; active and productive individual transformation; 
building relationships between individuals, groups and nations; developing social aspects; diminishing poverty, 
social exclusion and ignorance. For these reasons, the evolution of education is a priority on a world scale 
. The existence of The International Commission on Education for the Twenty-first Century, 
created in 1993, is perfectly justified by its role in studying and analysing the problems of education and learning 
during the twenty-first century, also in making suggestions and recommendations for the decisional factors in the 
domain.  
To satisfy the requirements which must be subordinated to education in the 21st   century, widespread 
transmission of a growing volume of knowledge and information, on the one hand, and on the other educated 
individuals making available the tools needed to guide the future, the International Commission for Education in 
the 21st century, (created in the early 1993 with the aim of studying and analyzing the problems of education and 
the education in the 21st century, and to formulate suggestions and recommendations to decision makers at the 
highest levels) aims at to organizing education around four basic types of learning: learning to know, learning to 
do, learning to live together, learning to be (Delors, 2000). Learning to Know involves knowledge acquisition 
tools: the ability to use letters and numbers, to solve problems, to acquire general knowledge and specific 
knowledge in order to widen the field. A link to learn how to act in particular the problem involves the 
acquisition of vocational training and skills to enable individuals to cope with different situations, the capacity to 
be effective at work, the adoption of appropriate social behaviour, the development team, and the capacity to 
assume responsibilities. Learning to live together with others requires self-understanding, understanding others, 
avoiding conflicts, peaceful settlement of conflicts, cultivation of respect for the others, for their culture and 
spiritual values, working together to achieve common goals. Learning to be involves developing one's own 
personality, the ability to work independently, the ability to take responsibility, to develop critical thinking, 
imagination and creativity, development of communication skills, valuing culture, development of a personal 
ethical code. 
 
2. Education for all  a desiderate and a perspective for the European and worldwide educational policies 
 
The end of the 20th century and the beginning of the 21st mark numerous changes in the education and 
formation systems and the educational policies in Europe, generated by the directives and recommendations of 
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the European Councils, the European Committee or the European Parliament, as well as by the education and 
formation programmes initiated by them.  
The development in perspective of educational systems in Europe and the placement of education in the 
larger framework of the measures of improvement in the area of occupation and economic reform have been 
essential reference points in the Lisbon Conference of the European Council in March 2000. During this 
Conference the role of education has been emphasised, as integrant part of social and economic policies, in the 
consolidation of European competitiveness in th
European Council established as a priority objective (in Lisbon, 2000, then restated and completed in Brussels in 
and dynamic economy 
based on knowledge in the world, capable of sustained growth, with more and better work places, and a higher 
 an & Trif, 2010). The 
specific goal established by the European Council in Lisbon was to set the future objectives of educational 
systems for the following ten years. The operative conclusions targeted: the adaptation of the educational and 
formation system to the challenges of the society of knowledge; the substantial increase of the investment in 
education; lifelong learning; the reduction to a half by 2010 of the number of those who do not surpass the level 
of mandatory education; the creation of a European frame for defining key competences for continuous education 
(the technology of communication and information, foreign languages, social skills, entrepreneurial education, 
as w
educational and professional formation system represents a key element of this strategy. 
In order to achieve the goals set in Lisbon, the European Council adopted in March, 2001 in Stockholm, 
domains for common actions at European level, based on three strategic objectives of the report, which target the 
educational and professional formation systems in Europe for the period 2001-2010. These proposed objectives 
cover all levels of education and formation (formal, non-formal and informal) and target the achievement of 
lifelong education: 
1. The improvement of the quality and efficiency of educational and professional formation systems in the 
EU; 
2. The facilitation of access for all people to educational and professional formation systems; 
3. The opening of the  educational and professional formation systems. 
As a result of these, in March 2002, the European Council in Barcelona ratified the detailed work plan to 
implement the objectives present in the Report, by asking that education and formation in Europe should become 
a reference point at world level by 2010. As a response to the mandate in Barcelona, the European Union Council 
adopted in November 2002 a Resolution regarding lifelong learning, for a sustained cooperation of member 
states in the area of education and professional formation. For this purpose, European Councils invite member 
states to build bridges between formal, non-formal and informal education (Bunescu, 2007).  
Based on consultation with EU member countries about the current problems of national education and 
training, the European Commission in 2007 identified and promoted solutions embodied in eight key 
competences of the child / adult needs for optimal integration into society (Vasile, 2008): 
1. Key skills for all - involve changes in the curriculum of compulsory education in the transition from 
printing purposes, the list of knowledge to be transmitted, assimilated to identify and define learning outcomes in 
the form of skills and values: skill training to learn assimilation methods by intelligent access to the knowledge 
era, the cultivation and development of the scientific spirit, ability to establish correlations between knowledge 
and their significance in real life (learning to learn, learning to know), creativity, capacity to put knowledge into 
practice (learning to do), involvement, participation to collective life, respect the rules governing relations in a 
community, promoting cross-cultural trans-religious, trans-national, trans-political attitudes (learning to live 
together with others), the ability to identify the harmon
life, responsibility, solidarity (to learn to be). 
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2. Training Europeans for lifelong learning - by adaptability and mobility on the labour market, demand for 
compatibilization skills / qualifications of the labour market with the offer of skills / qualifications offered by the 
educational system. Forming this competence aims at training the skills of responsible, creative, participatory, 
adaptive behaviour, whose base is formed during compulsory education and assures socio-professional 
integration. 
3. Learning should contribute to a sustainable economic growth - by improving the competences of the 
working population: initiative, cooperation and collaborative teamwork, adaptability, assuming responsibility, 
entrepreneurial skills, communication, applied markets and internationalization of technological progress in 
terms of economic globalization. 
4. Learning should respond to changes in our societies - by reducing inequalities in education, by offering 
equal opportunities, through a policy of integrated education so that graduates have the capacity to adapt, to be 
able of performance under changing conditions.  
5. A school for all - in which education is flexible, responding to the individual needs of each child. 
Promoting inclusive education by organizing inclusive classes or schools for children with special educational 
needs ensures equality and it eliminates the discrimination factor. 
6. Preparing young Europeans for active citizenship - through the contribution of school and other institutions 
and the formation of values and behaviours that promote and support: tolerance, citizenship, transculturalism, 
participation to democracy, communication. 
7. The teachers  the key agents of change in education - because the success of the educational process 
depends on the professional qualities of their services. 
8. Supporting school communities to develop - by promoting an efficient, effective management: the school 
in community service through school partnerships - Agents / organizations, including parents and other people 
able to support the development of institutions, assessing the quality of educational institutions through 
transparent systems, international cooperation in solving problems of national management. 
In 1990, in Jomtiem  Thailand, during the World Conference on Education for All, a new concept was 
established ( , 2004): 
extensive care for small age children, especially for children coming from a poor and disadvantaged environment 
and for the children with disabilities; introducing universal access to basic school education and completing the 
plan of action before 2000; reducing the number of analphabetic adults with 50% until 2000, with a special 
attention directed to the phenomenon of analphabetic for women; extending basic education and continuous 
education for the youth and adult segments; improving the dissemination of knowledge, competencies and values 
for a better life and sustainable development.  
ary pedagogy, reflecting the global character of the problems and the 
alternative solutions regarding the basic education. It is also an objective of the educational sciences, aiming to 
adapt education to various educational needs, to the learning and developing particularities of each individual. 
The fundamental educational needs include basic instruments (oral communication, writing, calculating and 
problems solving), and the fundamental content of education (knowledge, competencies, values, attitudes) 
(Delors, 2000). 
For a universal access to education, The Jomtiem Framework for Action made the following 
recommendations  (Vr 001): every child has the right to a complete stage of basic education; a pedagogy 
centred on the individual needs of every child is imperious; the quality of basic education and the quality of the 
training of the teachers requires improvement; the recognition of the diversity in the educational needs of the 
individuals is required. 
The Framework for Actions adopted by The Dakar World Education Forum in 2000 assumes the principles of 
World Conference of Jomtiem and establishes the following strategies for the basic education to be implemented 
until 2015 ( , 2004):  
1. expanding and improving comprehensive early childhood care and education, especially for the most 
vulnerable and disadvantaged children; 
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2. ensuring that all children, particularly girls, children in difficult circumstances and those belonging to 
ethnic minorities, have access to and complete free and compulsory primary education of good quality;  
3. ensuring that the learning needs of all young people and adults are met through equitable access to 
appropriate learning and life skills programmes; 
4. achieving improvement in levels of adult literacy, especially for women, and equitable access to basic 
and continuing education for all adults; 
5. eliminating gender disparities in primary and secondary education and achieving gender equality in 
education with a focus on ensuring girls' full and equal access to and achievement in basic education of 
good quality; 
6. improving all aspects of the quality of education and ensuring excellence of all so that recognized and 
measurable learning outcomes are achieved by all, especially in literacy, numeracy and essential life 
skills. 
The United Nations Millennium Declaration adopted in September 2000 during the Millennium Summit, 
signed by the majority of world countries (191 countries, including Romania), has as main component the 
Millennium Developing Objectives, including the universal basic education: reducing severe poverty; ensuring 
basic universal education (by 2015, all children worldwide, girls and boys will be able to complete a complete 
primary level of study);  reducing infantile mortality; 
improving maternal health; fighting HIV, tuberculosis and other diseases; ensuring a sustainable environment; 
creating a global partnership for development.  
Education as important contemporary issue benefited of special attention in the project entitl UNESCO 
Medium-term Strategy, 2008-2013 developing policies, capacities 
and tools for quality education for all and lifelong learning as well as promoting education for sustainable 
development  all the above mentioned educational policies, this strategic programme accentuates 
the need to develop policies, capacities and instruments to ensure a qualitative education for all individuals, at all 
levels of education, to stimulate alphabetization and continuous learning and to ensure a global coordination.  
 
3. Conclusions 
 
Education adequate to modern democratic societies must be based on the idea that school is not only a tool for 
transmitting knowledge, but also a social institution in which students build up their knowledge and social skills 
that will allow them to integrate and successfully adapt to changes in society. It is a place of social learning and 
personal development that take place in close contact with family, local community and society as a whole. 
The fundamental objectives of the 21st century education aim to develop the human personality through: 
competencies (critical thinking, cooperation, dialogue, participation, creativity, and tolerance), attitudes and 
values (self esteem and respect for all individuals, protection for the natural and social environment, equity and 
justice) and practical knowledge in the social field. 
on 
-Term Strategy, 2008-2013. Among 
the demands for democratizing the contemporary education systems, there is also the issue of transforming the 
students into subjects of education (though involvement, used methodology, enhanced responsibility) and the 
adoption of adequate support measures for the socially, intellectually, and physically challenged (alternative 
schools: Freinet, Montessori, Waldorf, Decroly that allow an individualized training, suited for the capabilities 
and the rhythm of each student), action directions aimed at adapting the school to the various capabilities and 
interests of students. 
The desiderates destined to ensure a basic education for all individuals are the following: forming basic 
competencies for all individuals (children, young men and adults), ensuring compensatory educational 
programmes in order to offer a second chance to the individuals excluded from the formal basic education levels, 
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creating specific educational programmes for the people with special needs (minorities, people from 
disadvantaged areas, analphabetic people, immigrants, homeless people, etc.).  
The leading principles of the European and worldwide educational policies are qualitative basic education for 
all and continuous education as instruments for ensuring the equality of chances, the diminishing of social 
exclusion and the growth of adjustment to the challenges of the socio-economic changes in Europe and 
worldwide.  
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